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Abstract 

 

The rapid shift to online education, 

accelerated by the global pandemic, has 

highlighted significant challenges in Arabic 

language instruction, particularly in 

Malaysia's public higher education sector. 

This study investigates the key challenges, 

strategies, and skills required for effective 

online foreign language instruction in 

higher education institutions in Malaysia. 

Four main themes emerged through 

interviews with five Arabic language 

instructors: online teaching and learning 

facilities, delivery platforms, student 

attitudes and behaviours, and learning 

outcomes. Significant challenges include 

unreliable internet connectivity, student 

disengagement, and difficulty assessing 

language proficiency. Instructors have 

responded by adopting strategies such as 

recorded lectures, interactive activities, and 

tailored instruction, aligning with modern 

pedagogical practices. The findings 

underscore the need for comprehensive 

online Arabic language education skills, 

including pedagogical, managerial, and 

content-specific skills. This complexity is 

further highlighted by the practical 

implications of the study, which include a 

focus on student-centred approaches, 

technological investment, and continuous 

professional development. While the 

study's reliance on self-reported data limits 

generalizability, it offers valuable insights 

into addressing the complex challenges of 

online Arabic language instruction as a 

foreign language. Future research should 

explore the effectiveness of specific 

interventions and the contextual factors 

influencing online Arabic language 

education. 
 

Keywords: Online learning; Online Arabic 

language instruction; Language teaching 

challenges; Foreign language instructions; 

Higher education 

 

Introduction 

The global educational landscape, 

including Malaysia, has experienced a 

profound transformation towards online 

learning, a shift primarily catalysed by the 

COVID-19 pandemic (Hodges et al., 2020; 

Kamaludin & Sundarasen, 2023). Initially 

implemented as a temporary solution to 

curb the virus's spread, online learning has 

become a permanent fixture in educational 

practices, significantly influencing how 

institutions deliver instruction, even as the 

pandemic recedes. This paradigm shift to 

online education represents not merely a 

response to a crisis but a broader evolution 

in educational delivery that leverages 

technological advancements to extend 

learning beyond the traditional classroom. 

As a concept, online learning encompasses 

a range of educational modalities facilitated 

by electronic platforms and technologies, 

each tailored to meet diverse learning needs 

(Albrahim, 2020). Albrahim (2020) 

proposes a framework comprising six 

categories of online teaching skills: 

pedagogical, content, design, 

technological, management and 

institutional, and social and communication 

skills, as displayed in Table 1. It signifies a 

departure from conventional brick-and-

mortar classrooms, enabling learners to 

access educational content beyond the 

constraints of physical spaces (Ananga & 

Biney, 2021). This education modality 

leverages various technological resources 

and tools, providing a multimedia-rich 

environment that includes textual 

information, visual graphics, written 

language, animated features, video footage, 

and auditory components (Saifudin & 

Hamzah, 2021). 
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Table 1: Online Teaching Skills Framework 

(Albrahim, 2020) 

 

Skills Description 

Pedagogical 

Skills 

Understanding learning 

theories, employing 

effective instructional 

strategies, and facilitating 

student engagement and 

participation. 

Content Skills Developing comprehensive 

course syllabi, aligning 

educational goals with 

student characteristics, and 

integrating diverse academic 

resources. 

Design Skills Organising and presenting 

learning materials, 

collaborating with 

production teams, and 

selecting appropriate tools 

and techniques for effective 

instruction. 

Technological 

Skills 

Technological resources and 

their instructional 

applications. 

Management and 

Institutional 

Skills 

Navigate institutional 

policies, quality procedures, 

legal considerations, and 

ethical guidelines to ensure 

effective course 

management. 

Social and 

Communication 

Skills 

Fosters learner engagement 

and interaction, 

necessitating proficient use 

of diverse communication 

tools and strategies to 

facilitate active learning. 

The rapid transition to online learning 

during the pandemic has unveiled a variety 

of challenges for stakeholders within the 

education sector. Students were suddenly 

thrust into unfamiliar online learning 

environments, often lacking the necessary 

preparation or prior experience (Kamaludin 

& Sundarasen, 2023; Yusuf, 2020). At the 

same time, educators faced the daunting 

task of swiftly adapting their instructional 

methods to suit online modalities, 

frequently with minimal preparation time 

(Hofer et al., 2021; MacIntyre et al., 2020). 

This scenario underscores the distinction 

between emergency remote teaching, 

induced by the pandemic, and well-planned 

online instruction, highlighting the 

necessity for robust support systems and 

adequate training in online pedagogical 

techniques (Hodges et al., 2020; Schleicher, 

2020). 

The challenges associated with this 

transition are multifaceted, encompassing 

technological, pedagogical, and social 

dimensions. Technological challenges 

include unstable internet connectivity, 

particularly in regions with limited 

infrastructure, and disparities in access to 

electronic devices, which create barriers for 

students from marginalised backgrounds 

(Kamaludin & Sundarasen, 2023; 

Mohamad, 2021). Pedagogically, educators 

struggle to adapt traditional teaching 

methodologies to online environments, 

resulting in ineffective instructional 

practices and diminished learning outcomes 

(Pikhart & Al-Obaydi, 2023). Moreover, 

the lack of face-to-face interaction in online 

learning environments contributes to 

isolation and disconnection among 

educators and learners, impacting social 

dynamics and interpersonal relationships 

(Ferri et al., 2020). 

While numerous studies have explored 

online learning during the pandemic across 

various disciplines and institutions (Ananga 

& Biney, 2021; Elzainy et al., 2020; Hung 

& Bao, 2023; Mahalingam & Jamaludin, 

2021; Mushtaha et al., 2022; Ragsdale et 

al., 2020; Paee, 2020 & 2022; Rashid, 

2022; Takker et al., 2021; Yilmaz et al., 

2021; Zhang et al., 2020), there remains a 

significant gap in research specifically 

focused on the challenges and strategies in 

teaching Arabic as a second or foreign 

language, particularly from the 

perspectives of instructors (Pikhart & Al-

Obaydi, 2023). Teaching Arabic online 

presents unique challenges intensified by 

the complexities of Arabic pronunciation 

(Majdan & Shahidi, 2024), script and 
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syntax (Gomaa, 2024). The language's 

diglossic nature, which refers to the 

significant differences between Modern 

Standard Arabic and various spoken 

dialects, poses an additional layer of 

difficulty in learning (Moghazy, 2020) and 

online instruction (Albirini, 2015). 

Moreover, the cultural and emotional 

components of Arabic language learning 

necessitate approaches that address 

learners' self-confidence, emotional 

engagement, and proficiency development, 

primarily when mediated by technology 

(Rakhlin et al., 2024; Riwanda et al., 2024). 

MacIntyre et al. (2020) also claimed that 

teaching a foreign language online presents 

unique challenges due to its emotional and 

intercultural dimensions, necessitating 

nuanced approaches to address learners' 

self-doubts, emotional anxieties, and 

varying proficiency levels. Therefore, in 

the case of teaching the Arabic language, 

adapting online pedagogical methods to 

accommodate the linguistic and cultural 

nuances of Arabic requires instructors to be 

innovative in their strategies, leveraging 

interactive and multimedia resources 

(Riwanda et al., 2024) to bridge the gap 

between formal instruction and 

conversational practice. In light of these 

complexities, this study investigates the 

challenges encountered, strategies 

employed, and teaching skills required to 

effectively navigate online foreign 

language instruction.  

Methodology 

This study employed a qualitative 

approach, gathering data through semi-

structured interviews. The institutions in 

this study offer Arabic language as an 

elective or compulsory elective option for 

foreign language subjects, depending on the 

students' academic programs. The Arabic 

language course is structured into three 

levels, each with a cumulative credit hour 

of three. The course learning outcomes 

focus on sentence construction, essay 

writing, and basic communication skills, 

which are assessed through tests, quizzes, 

assignments, and presentations.  

 

The study’s participants comprised five 

language instructors teaching Arabic. All 

participants were actively delivering Arabic 

language education online following the 

onset of the COVID-19 pandemic. Before 

data collection, informed consent was 

obtained from the interviewees, ensuring 

they understood that their participation was 

voluntary and that the data collected would 

be used solely for academic purposes. Any 

clarifications or additional information 

were gathered through WhatsApp, phone 

calls, or face-to-face interactions. 

 

Data analysis was conducted using 

ATLAS.ti version 9, with the analysis 

process guided by Albrahim's Online 

Teaching in Higher Education Skill 

Framework (2020) to identify the 

competencies required for effective online 

teaching. Data verification involved 

encoding, thematic analysis, and peer 

review to ensure the validity and reliability 

of the findings. 

 

Results and Discussion 

Online Teaching Challenges 

The study identifies several significant 

challenges for non-native speakers in 

online Arabic language learning, 

particularly in Arabic language instruction. 

These challenges can be grouped into four 

primary themes: online teaching and 

learning facilities, delivery platforms, 

student attitudes and behaviours, and 

course learning outcomes (Figure 1). 

Understanding these challenges is crucial 

for developing effective strategies to 

improve online teaching experiences and 

enhance student learning outcomes.  
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Figure 1: Challenges in online Arabic language instruction 

 

Online Teaching and Learning Facilities 

 

A primary challenge in implementing 

online education is the availability and 

adequacy of infrastructure, especially 

regarding internet accessibility. In many 

regions, unreliable internet coverage 

severely limits students' ability to 

participate effectively in online lectures, 

access course materials, and complete 

assessments. This issue is highlighted in the 

following interview excerpt: 

 

Interview Excerpt: "Lack of student 

response and focus. Slow broadband, no 

free network that can support a large 

number of students (100+) for 1-2 hours of 

lectures and activities. Students find it 

difficult to interact, internet problems, 

limited activities." (Respondents) 

 

This connectivity issue not only disrupts the 

continuity of learning but also exacerbates 

existing inequalities, particularly among 

students from marginalised backgrounds 

who may lack access to necessary 

resources. Financial constraints further 

compound these challenges, as some 

students cannot afford the required internet 

connectivity or electronic devices for 

online learning. Despite efforts by 

educational authorities like the Ministry of 

Education Malaysia (MOE) to enhance 

internet infrastructure, connectivity 

problems continue to affect attendance and 

engagement in online courses (Lambrechts 

& Sinha, 2019; Thannimalai & Baloh, 

2021). 

 

Delivery Platforms 

 

Adopting online teaching platforms 

introduces numerous challenges for 

educators, including limitations in 

communication with students and 

difficulties in assessing comprehension and 

engagement. The transition to virtual 

classrooms constrains traditional avenues 

for interpersonal interaction, limiting 

opportunities for meaningful engagement 

and collaboration. This limitation 

negatively impacts student motivation and 

participation and creates challenges in 

fostering a conducive learning environment 



120  I2024 SPECIAL ISSUE   DECEMBER  IGJAT    

ISSN: 2232-0474 I E-ISSN: 2232-0482 

http://jurnal.usas.edu.my/gjat/index.php/journal 

 
 

This journal is a member of and subscribes to the principles of the Committee on Publication Ethics (COPE) 

for language acquisition and proficiency 

development. Additionally, the absence of 

visual cues and immediate feedback in 

face-to-face interactions complicates 

assessing students' understanding and 

progress. This challenge is reflected in the 

following interview excerpt: 

 

Interview Excerpt: "Students are unable to 

understand and master the topic. Time fully 

is wasted on network switching, and 

students' learning sessions are disrupted." 

(Respondents) 
 

Hence, instructors must navigate these 

complexities while adjusting instructional 

strategies to optimise learning outcomes in 

an online setting. The lack of physical 

presence and non-verbal communication 

cues further complicates the selection of 

appropriate topics and effective lecture 

delivery, highlighting the need for 

innovative pedagogical approaches and 

technological solutions to address these 

multifaceted challenges. 

 

Student Attitudes and Behaviours 

 

A significant challenge to effective online 

teaching is the attitudes and behaviours of 

students, which often manifest as 

disengagement and over-reliance on 

instructors or translation applications. The 

virtual nature of online education 

introduces distractions, technical issues, 

and competing priorities, leading to 

decreased student attentiveness and 

participation (Guillén et al., 2020; Prasetya 

& Raharjo, 2023). This lack of active 

engagement compromises learning 

outcomes and hampers instructors' ability 

to assess understanding and correct 

misconceptions. Additionally, the reliance 

on instructors or Arabic translation tools 

reflects broader issues in self-directed 

learning and language acquisition, with 

varying student autonomy and initiative 

levels. This dependency on external aids, 

coupled with a lack of intrinsic motivation, 

hinders students' progress and undermines 

the effectiveness of online language 

instruction. 

 

Learning Outcomes 

 

Achieving learning outcomes in online 

Arabic language instruction poses a 

significant challenge, particularly in 

developing communication proficiency and 

integrating cultural elements. The 

complexities of language acquisition, 

exacerbated by the absence of face-to-face 

interaction, create substantial barriers to 

students' mastery of language skills and 

cultural understanding. Communication, a 

cornerstone of language proficiency, 

becomes increasingly challenging to 

develop and assess in virtual environments, 

where non-verbal cues and contextual 

nuances are lacking. This deficiency 

impairs students' ability to express 

themselves effectively and limits their 

understanding and interpretation of 

linguistic and cultural subtleties. 

Furthermore, incorporating artistic 

elements into language instruction without 

physical presence or experiential learning 

opportunities presents distinct challenges. 

The interdependence of language and 

culture necessitates innovative pedagogical 

approaches and technological solutions to 

bridge the gap between theoretical 

knowledge and practical application, 

thereby enhancing students' language 

proficiency and cultural competence in 

online learning environments. To tackle 

these complexities, integrating authentic 

assessment methods and cultural 

immersion strategies, as suggested by 

previous studies (O'Dowd, 2021; Vahed & 

Rodriguez, 2021), can improve students' 

language proficiency and intercultural 

competence (Figure 2). 

 

Pedagogical Adaptations in Response to 

Challenges 
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Various pedagogical adaptations have been 

employed to tackle the challenges 

identified. Figure 2 provides a 

comprehensive overview of 16 sub-themes 

derived from interviews, offering potential 

solutions to challenges encountered in 

online Arabic language instruction. These 

adaptations encompass strategies for 

improving online teaching facilities, 

optimising delivery platforms, enhancing 

student engagement, and achieving 

learning outcomes, as depicted in Figure 2. 

 
Figure 2: Comprehensive overview of solutions to challenges in online Arabic language instruction 

 

Enhancing Online Teaching and Learning 

Facilities 

 

To address the challenge of unreliable 

internet connectivity, Arabic language 

instructors have adopted several strategies 

to ensure continuous learning experiences 

for students. One fundamental approach is 

providing lecture recordings, which allow 

students to revisit missed content and 

engage in discussions with peers or 

instructors asynchronously. This suggestion 

is outlined in the following interview 

excerpt: 

 

Interview Excerpt: "Remote learning can 

be implemented by providing assignments 

and recorded videos as well as requiring 

students to submit video-recorded activity 

reports." (Respondent) 

 

This strategy mitigates the impact of 

internet disruptions and fosters active 

learning and student engagement beyond 

live sessions (Hodges et al., 2020). 

Additionally, some instructors have 

transitioned critical lectures from remote to 

in-person online instruction, particularly 

for topics or activities requiring stable 

internet connectivity. This flexible delivery 

approach accommodates diverse learning 

needs and preferences, aligning with 

research advocating for pedagogical 

practices that incorporate knowledge of 

learning styles and student-centred 

approaches. 

 

This institution has implemented a phased 

campus reopening in response to less 

conducive and inadequately equipped 

learning environments. While on-campus 

activities have resumed, lectures remain 



122  I2024 SPECIAL ISSUE   DECEMBER  IGJAT    

ISSN: 2232-0474 I E-ISSN: 2232-0482 

http://jurnal.usas.edu.my/gjat/index.php/journal 

 
 

This journal is a member of and subscribes to the principles of the Committee on Publication Ethics (COPE) 

online, with access limited to dormitories or 

student housing students. Only those 

requiring laboratory activities are permitted 

on campus, reducing physical movement 

and minimising potential disruptions 

caused by internet connectivity issues. This 

situation emphasises the need for more 

substantial internet coverage and 

diversified teaching techniques, as 

highlighted in the following excerpt: 

 

Interview Excerpt: "Internet coverage 

needs to be strengthened, diversify teaching 

techniques through the utilization of 

technology, and increase activities such as 

video creation, quizzes, and interactive 

notes." (Respondent) 

 

Although these infrastructure challenges 

are beyond instructors' direct control, 

effective communication with university 

administration and government agencies 

remains essential for advocating 

improvements in internet coverage and 

addressing infrastructure limitations (Bao, 

2020). 

 

Optimizing Delivery Platform 

 

The instructors have embraced a 

multifaceted approach to enhance the 

effectiveness of online teaching platforms. 

Recognizing the limitations in 

communication between instructors and 

students, they have implemented strategies 

such as reducing class sizes or dividing 

students into smaller groups during 

lectures. This approach allows teachers to 

focus on each student, resulting in a 20-

30% improvement in mastery and making 

learning more interactive, as noted in the 

following excerpt: 

 

Interview Excerpt: "Teachers can focus on 

each student. There is a 20-30% 

improvement in mastery. Learning becomes 

more interactive compared to teacher-only 

lectures." (Respondent) 

This approach facilitates more personalized 

interaction and allows instructors to 

monitor student comprehension levels more 

effectively. Furthermore, instructors can 

efficiently allocate resources and support 

effective learning outcomes by leveraging 

their pedagogical, managerial, and 

institutional competencies, catering to 

students' diverse needs and contextual 

factors. These strategies align with best 

practices in online education, emphasizing 

the importance of adapting instructional 

approaches to suit the virtual learning 

context (Albrahim, 2020). 

 

Fostering Positive Student Attitudes and 

Behaviours 

 

Proactive measures have been introduced to 

foster positive student attitudes and 

behaviours towards online learning. 

Instructors conduct introductory sessions at 

the start of each academic term, 

emphasising Arabic language proficiency's 

intrinsic and extrinsic benefits. By 

highlighting the practical applications and 

career opportunities associated with 

language skills, instructors aim to instil a 

sense of value and motivation among 

students. Additionally, increasing the 

frequency of interactive activities during 

lectures promotes enjoyment and 

engagement, encouraging active 

participation and ongoing language 

development (Guillén et al., 2020; Prasetya 

& Raharjo, 2023). This is further supported 

by the use of various online tools for 

language learning, as highlighted in the 

following excerpt: 

 

Interview Excerpt: "Utilize online activities 

such as Wordwall, Kahoot, and others. 

Interactive infographic notes, videos, and 

other formats are used." (Respondent) 

 

Hinnawi et al. (2023) also claimed that 

using technology to create interactive 

educational materials caters to the 
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preferences of digital-native students, 

enhancing their overall learning experience 

and sustaining their interest in Arabic 

language learning. 

 

Achieving Learning Outcomes 

 

The instructors have implemented various 

strategies to achieve course learning 

objectives. Specialised classes focusing on 

writing, comprehension, listening, and 

communication skills provide targeted 

assistance to students struggling with 

language mastery. These classes are often 

conducted in smaller groups or through 

personalised feedback sessions, allowing 

instructors to address individual learning 

needs effectively. Additionally, assigning 

video tasks enables instructors to evaluate 

students' proficiency in pronunciation, 

sentence structure, vocabulary, and 

comprehension interactively and 

engagingly. Utilising native speakers as 

cultural ambassadors further enriches 

exploring cultural elements, overcoming 

the limitations of online interaction. 

Moreover, utilizing multimedia tools 

further supports overcoming the limitations 

of online interaction, as highlighted in the 

following excerpt: 

 

Interview Excerpt: "Development of a 

teaching module using Google Classroom. 

An interactive self-learning website, 

infographic modules in e-book format, 

videos, and a Telegram bot." (Respondent) 

 

These strategies align with best practices in 

language education, emphasising authentic 

assessment and cultural immersion 

(O'Dowd, 2021; Vahed & Rodriguez, 

2021). Through diverse online teaching 

applications and techniques, instructors 

deliver high-quality instruction, optimising 

student learning outcomes. These strategies 

align with contemporary pedagogical 

practices and promote comprehensive 

language acquisition. Moreover, initiatives 

such as implementing a buddy system, 

organising synchronous lectures for 

listening and comprehension, and 

intensifying focus on pronunciation, 

writing, and communication skills further 

enhance the effectiveness of the 

instructional process. 

 

Online Teaching Skills Employed in 

Addressing Challenges in Arabic Language 

Instruction 

 

Table 2 illustrates how the various 

challenges in online language education at 

this institution are addressed through 

specific solutions. Each requires applying 

different skills as outlined in Albrahim's 

(2020) framework. 

 
Table 2: Challenges, solutions and skill applied 

 

Challenges Solutions Skill 

Online Teaching and 

Learning Facilities               

Provision of 

lecture 

recordings                                                                      

Technological skills 

Reverting to 

physical face-to-

face teaching 

and learning 

Management and 

institutional skills 

Advising to find 

a place 

conducive to 

online teaching 

and learning 

Management and 

institutional skills 

Requesting 

clarification on 

Social and communication 

skills 
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unclear points 

Delivery Platform   Reducing the 

number of 

students  

Pedagogical skills 

Dividing 

students into a 

small group 

Pedagogical skills 

Student Attitudes and 

Behavior 

Briefing on the 

benefit of taking 

a foreign 

language course 

Pedagogical skills 

Increased 

interactive 

activities 

Content/Design skills 

Using multiple 

applications to 

communicate 

Pedagogical skills 

Learning Outcomes Providing the 

buddy system 

Social and communication 

skills 

Making video Technological skills 

Creating 

synchronous 

lectures for 

listening and 

comprehension 

Pedagogical skills 

Diversifying 

teaching and 

learning support 

applications 

Design skills 

Diversifying 

teaching and 

learning 

techniques 

Pedagogical skills 

Increasing 

writing, 

pronunciation, 

and 

communication 

exercises 

Content/Design skills 

Pedagogical skills 

 

The study’s findings reflect Albrahim's 

(2020) framework for online teaching 

skills, which includes pedagogical, 

technological, management, institutional, 

design, and content skills. Instructors 

employ pedagogical skills when designing 

and delivering lectures, using diverse 

teaching methods to meet the varied needs 

of students. Meanwhile, technological 

skills are crucial for navigating online 

platforms, providing lecture recordings, 

and utilising digital tools to create 

interactive learning experiences. On the 

other hand, management and institutional 

skills are employed to coordinate resources, 

adapt hybrid teaching models, manage class 

sizes, and advocate for improvements in 

internet infrastructure. 

 

Besides that, design and content skills are 

also crucial for developing engaging course 

materials and assessing learning outcomes. 

Instructors use these skills to diversify 

teaching techniques, conduct synchronous 

lectures, and integrate multimedia 

resources that enhance students' language 

proficiency and cultural competence. 

Additionally, while social and 
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communication skills may be less 

emphasised, their role in fostering 

interaction and building a sense of 

community in the virtual classroom is vital 

(Guillén et al., 2020; Iberahim & Sulaiman, 

2023; Navaz, 2021; Jamil & Tasir, 2022). 

Research shows that frequent online 

interactions, such as commenting, sharing, 

and messaging, can significantly increase 

students' perception of social presence, 

boosting their participation and 

engagement in learning (Jamil & Tasir, 

2022). Moreover, a study by Amran and 

Majid (2024) also demonstrated that, 

nowadays, assistive technologies provide 

students who are both gifted and have 

disabilities with improved access to 

information technology, enhanced learning 

opportunities, and support for daily 

activities. Therefore, instructors must have 

a comprehensive skill set to address the 

unique challenges of teaching Arabic as a 

foreign language online, creating an 

interactive and engaging learning 

environment that bridges the gap between 

formal instruction and real-life 

conversational practice (Table 2). 

 

Figure 3 illustrates the proportion of skills 

employed in addressing these challenges, 

highlighting the predominance of 

pedagogical, management, institutional, 

and content skills. The study indicates a 

need for further research into strategies that 

enhance social and communication skills, 

essential components of language learning 

and online student engagement. 

 

 
Figure 3: Online teaching skills in higher education institutions 

 

Conclusion 

In conclusion, this study investigated the 

challenges encountered, strategies 

employed, and the teaching skills required 

to effectively navigate the complexities of 

online Arabic language instruction. It 

identified key challenges, including 

inadequate online teaching facilities, 

limited communication in virtual 

classrooms, student attitudes, and 

difficulties in achieving learning 

outcomes, underscoring the need for 

comprehensive initiatives such as 

technological infrastructure 

improvements, innovative instructional 

methods, and ongoing professional 

development for educators. The study's 

findings have significant implications for 

practitioners, policymakers, and 

researchers. Practitioners can adopt the 

identified strategies, such as lecture 

recordings and diversified teaching 

techniques, to enhance student mastery and 

engagement. At the same time, 

policymakers are encouraged to formulate 

supportive policies that promote equitable 

access to online learning resources. 

Researchers can build on this work to 

explore the dynamics of online language 
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instruction further. Future research should 

focus on evaluating the effectiveness of 

these interventions through longitudinal 

studies, comparative analyses across 

institutions, and exploration of how to 

strengthen social presence and community 

in virtual classrooms. Overall, this study 

emphasises that addressing the challenges 

in online language instruction requires a 

comprehensive, multi-faceted approach 

involving technological improvements, 

diversified teaching methods, and 

continuous professional development. 
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